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'« FOREWORD .

© This module is one of a series”of 100 performance-based
- teacher education (PBTE) learning packages focusing upon
specific professional cqmpetencies af vocational teachers The
‘competencies upon which these modules are based were iden-
tified and venfied through research as being important to suc-
cessful vocational teaching at both the secondary and post-
. sacondary lgvels of instruction The modules are suitable for

the preparatiorr.of teachgrs in all occupatianal areas.

Each module provides learning experiences that integrate
. theory and application, each culminates with criterion refer-
enced assessment of the teacher’'s performance of the spec-
. ified competency. The matenals are designed for usg by indi-
vidual or. groups of teachers in traihing working under the
. direction and with the assistance of teagher educators acting as
resource persons. Resource persondgshould be skilled in the
+» teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using

these materials. .

The design of the materials provides considerable flexibiity for
planning and conducting performance-based preservice and
. inservice teashgr preparation programs to meet a wide variety
of individual needs and interests The matenals are intended for
use by universities and colleges, stafe departments of educa-
tion, post-3econdary institutions, local education agencies, and
others responsible for the professienal’development of voca-
. tional teachers Further information about the use of the mod-
ules In teacher education programs IS contained in three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Basgd Teacher Education Materials and
duide to Implementation of Performance-Based Teacher
. Education. . .

1

The PBTE curriculum: packaft};es are products of a sustained
research and develpment effort by The Center's Program for

# Professional Developgient for Vocational Education. Many in-
dwiduals, Institutions, and agencies participated with The Cen-
ter and have made contribytions to the systematic develop-
ment, testing, revision, and,refinement of thesg.very significant |
training materials. Ovey 40 teacher educators provided input in

. development of initial versions of the modules, over 2,000

et teachers and 300 resource persons in 20 universities, colieges, #

’ . and post-secon ar_\{ institutions used the materials and pro-

vided feedback to The Center for revision and refinement. .

Special recognition for major irdividual roles in the direction, -
development, coordination of testing, revision, and refinemegt
of these matersals 1s extended fo the following program staff:
James B. Hamijton! Program Director; Robert E Norton, As-
. 7

.

sociate Program Director, Glen E Fardig, Spectalist, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant. Recognition 1s also extended to Kristy Ross, Technical
Assistant, Joan Jones, Technical Assistant, and Jean Wisen-
baugh, Artist for their contributions to the final refipement of
the matenals. Contributions made by former program stgﬂ to- .
ward developmental versions of these materials are also ac- '
knowledged. Calvin J. Cotrell directed the vocational teacher
competericy research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972. Curtis R. Finch provided leadership for the
program from 1972-1974. )

Appreciation is also extended to all those outside The Cegnter
(consultants, field site coordimators, teacher educators,
teachers, and others) who contributed so generously in various
phases of the total effort. Early versions of the materials jjpve
developed by The Center in cooperation with the vocafional
teacher education faculties at Oregon State Unwversity and at
the University of Missouri-Columbia Preliminary testing of the
materials was conducted at Oregon State University, Temple
Unwversity, and*University of Missouri-Columbia '

Following preliminary testm%. major revision of all materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout the country.

Advanced testing, of the matenals was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Ferns
State College, Michigan, Florida State University, Holland Cal-
Iége, P.E I., Canada, Oklahoma State Uruyersity, Rutgers Uni-

. versity, State University College at Buffalo, Temple University;

Univers:ty of Arizona; University of Michigan-Flint, University of
Minnesota-Twin Cities; University of Nebraska-Lincoln, Univer-
sity of Northern Colorado, University of Pittsburgh, Umversity
of Tennessee. University of Vermont, and Utah State University.

The Center is grateful to the National institute of Education for
sppnsorship of this PBTE curriculum development effort from
1972 through its completion Appfeciation 15 extended to the
Bureau of Occupational and Adult Education of the U S’ Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites under provisions of EPDA
Pait F, Section 553. Recognition of funding support of the
edvanced testing effort1s also extended to Ferris State College,
Holland College, Temple Umver}‘\m/. and the University of
Michigan-Flint. .

E
Robert E Taylor
» Director \
The Center for Vocational Education

%mm}n FOR VOCATIONAL Eou%j L
Tha OMie Saes Unversts THQ Nons Resd Conmiye ! 4~ .
The Center for Vocational Education’s nussion S to
increase the Bbility of diverse agencies. institutions, and
A organizations to solve educational problems retating to

indridual career plEnning and ‘preparation. The Center
fulfilis its mission by ¢

7% o Generating knowledge through researc
. Develﬂping educational programs and gfoducts
o Evaluatingindividual program needs and outcomes
o Installing edugational programs and prégucts.
‘ o Operating infotmation systéms and se ices
. . o Conducting leadership development aad traifing
£ programs 4 "
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AA _
4 ViM ,
AMERICAN ASSOCIATION

FOR VOCATIONAL
INSTRUCTIONAL MATERIALS

Engineering Center
Athens, Georgia 3060:

The Amernican Association*for Vocational instructional
Materials (AAVIM) is an interstate organization of univer-
slities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better In-
formation and teaching acds*
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- ~ INTRODUCTION -

o SRS

Before entering the world of work, students
must make a number of career-related decisions
relative to vocational programs, full-time employ-
ment, and/or further education or training. Even
students who are already enrolled in vocational
programs or have made primary career-related
decisions will \be trying to determine if these
choices were good ones. They wijl want to know
what specific occupation or further training they
may needto consider fpllowing graduation.

. To make these career-related decisions, stu-
dents need to be provided with sound educational
and occupational information. Because vocational
teachers possess expertise in their occupational
specialties and work closely with their vocational
students, they are in a unique position to provide -
students with the information they need to make
\these decisions. . L

.There are many activities which you can use in
the classroomto present educational and career
information to students. Individuat projects, job
simulation activities, and presentations by re~

. source people from business, industry, etc., are
examplesb(the types of activities which can assist
students in gathering the information they néed.2 .

There are many school-wide activities such~as In order to present adequate, accurate, and in-
career days and/or college nights thatare a good  teresting educational and occupatiofal informa- )
means of presenting educational and occupa-  tion, careful planning is essential. This module is L.

tional materials. Although you may not assume. designed to. assist you in developing. the skills
; the major responsibility for presenting activities  which will enable you to plan and present activities
school-wide, you can assist in the planning, or-  which provide sfjudents with adequate information .
ganization, and promotio?\\of such events. on educational and careerdopp(o'?tunities. . ’
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Ob]ectlves . -
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Enabllng Oblecﬁves' .

1. After completing the required readlng demopstrate

. knowledge of the techniques and' procedures in-
volved in providing students with educational and
caréer information (Learning Experience 1),

) 2. In asimulated ctassroom or laboratory situation, pro-

NG vide information on educational and ca'ner oppor-
. tumtles (Learmng Exper/ence ). P
Prerequisites

+ Tocomplete this module, you must have competency in
~ _developing a lesson plan If you do not already have this
competency, meet with your resource person to deter-
mine what method you will use to gain this skill One
option 1s to complete the information and practice ac-
Mivities in the following module: .

o Develop a {esson Plan, Module B-4
Resources

contained within the module follows. Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary. Your reSource
» . person may also be contacted if you have any difficulty

. with, directions, or in assessmg your progress at any
. time.
¢
. R ,
? <
- ' %
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. ’
A list of the outside resources which supplement those

+ development. .

\
’ v

Learning Experlerice |

Optional
Reference. Hoppock, Robert Occupational Infor-
mation: Where to Get It and How to Use It in Coun-
selingand in Teaching. Fourth Edition New York,

> NY: McGraw-Hill Book Company, 1977. *
Resources (e.g., publishers' catalogues, libraries,
etc.) to use in becoming familiar with available ma-

" teriats contalmng educatlonal and career mforma-
tion.

Learning Experience il .
Required
" 2-5 peers to role-play students to whom you are
presenting a lesson on educational and career op-
portunities, and to critique your performance in
providing information. If peers are unavailable, yog
may pre&nt your lesson to your resource person.

Optional *

A resource person to review the adequacy of your
lesson plan.

Videotape equipment for tapung, viewing, and self-
evaluating your presentation.,

Learning Experience Il

w

Required '
An actual school situation in wiich you can provide
information on educational/ and career oppor-
tunities.
A resoufce peésn to assess your competency in
providing information on educational and career
opportunities.

1
This module covers performance element numbers 212, 213,222, 230,
231 from Calvin J Cotrell et al, Model Curricula for Vocational and
Technical Education* Réport No. V(ColumbuerH The Center for Vooa-
tional Education, The Ohio State University). The 384 elements in this
document form the research base for-all.The Cénter's PBTE modules

For information about the general organizafion of each module, general

* procedires for their use, and terminology which js comnfon tb all 100

modules, see About Using The Center’'s PBTE Mgpdules on the inside
back cover. L \
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Activity '
A ____Forinfarmation on seiectin

—

educational and. career informatio

* career informatién the studen

students, and on planning
“lowing jnformation sheet.

-
g and Iocatmg career information to present to
and presenting that information, read the fol-

y

PROVIDING STUDENTS WITH EBUCATIONAL

AND CAREER INFORMATION

When students enrollrin a par’ncular vocahonal
program,- they have made one kind of vocational
choice. However, before they make further
(perhaps final) decisions regarding the route they .
wish to travel after leaving school, they need more
information on careers and career opporfunities.

A career usually embraces more than one occu-.
patlon or one giveri job. All of a person’s work
experiences within a given occupation make up
that person’s career. For example .a person’s
“career” in electronics could involve (1) two years:
experierrce working with radarin the U.S: Navy; (2)
three years' experience working as an assjstantin
a small T.V. repair shop; (3) ten years working for a
major television manufacturer designing T.V sets;
and (4) ten years as owner of a T.V. repair shop.
Students need adequate information not only on .
the kinds of occupations that may be of interest to
them, but also on the kinds of -edugational and
work experiences tiat will help them reach their

long-range career goals. °
As a result of their training, experience, an\d—«

close contact with students, vocational teachers
are in an especnally good position to provide stu-
dents with the educational and career information
they need to make sound career decisions. In addi-
tion to training students in the knowledge, skills,
and attitudes essential for beginning employment

-

Selécting Careers to Present

or advanced training, you, asavocat;oha] teacher,
should also provide students with the following.
e information. abow . occupations for which
graduates of the vocagonal program canqual-
.ify upon graduation * . N .
e information about hngher level occupations
requiring fyrther training or expenence after
/graduatuoa
\/o information about opportunities available for
further education or specialized {raining
e information concerning the labor market and
current and prolected manpower needs
e opportumtneé to develop the skills they need
tn order to gather and evaluate further @duca-
tional and « career mformatu n on thelr owrl

amounts of
can over-
whelm and confuse them. Therefore, it is impor-
tant to be sélective in the information you present.
In order to select wnsely,you need to be aware of
the educational/career information which is avail-
able, and familiar with the czeer goals of your

Merely exposing students to lar

students. In addition, you neefl to consider what
already possessin
order to determine ‘what additional information
they need. By using information you have gathered
through the many sourges available to you, you
can discover the broad career interests common

*
9 +




to all your'students. This information can be

gathered through the use of formal data-collection

) __techniques! (e.g., cumulative records, student au-

toblographnes anecdotal records, standardized

— tests, sociograms, or case stud|es) informal per-
sonal contacts,2 home ‘visits, conferences,? and"
classroom mteractnon

In Iumltlng your selection accordmg to student
interests, howevet, you need to be careful not to
draw these limits too narrowly The point of pre-
senting this information is to increase students’
awareness of the numerous options available to
them. This means going beyond their present oc-
cupational interests. For example, the majority of
your automotlve students may presently indicate
aninterestinworking in service stations. Thisdoes
not mean that you should present information re-
lating only to the work options available in.a ser-
vice-station. Rather; you should present that in-
formation as well as information regarding other
work opportunities involving related skulls and

_interests.

. 1]
1” To gan skill in obtaining data using formal d?a-collectlon tech-
niques, you may wish to refer to Module F- 1, Gather Student Data Using
( Formal Data-Collection Techniques
\, 2 To gain skill in obtaining data through personal contacts, you may
wish to refer to Module F-2, Gather Student Data through Personal
Contacts
3 * To gain skill sn conducting student conferences, you may wish to refer
to Module F~3, Use Conferences to Help Meet Student Needs

F"FIGURE 1 \

CAREER LADDER ‘ .

These other opportu nities may be tnose which
are at the same level as service station attendant
which involve similar skills, or they may be those
which involve higherlevel skilis or more advanced
training than the job of service station attendant. in
essence, you are saying to students, "'If you train to
be a service station attendant, these are some
other jobs for which you will be qualified. Further-
more, this training can, serve as a basis for further
training or education which will qualfy you for

‘jobs wt?vcb are higher up on the career fadder."

A career ladder 1s a way of categorizing the oc-
cupational steps within a profession from the jobs
requiring the least training and involving the least
responsibility and pay to those jobs requiring and
involving the'most A graphic representation of a
career ladder from the field ofdental tealth ser-
vices is shown in Figure 1. )
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~ Locating Career Information

General Occupational Data

General information about the labor mark&t and
current and projected manpower needs can be
.. obtained from reports compiled by school, com-.
munity, and government officials If your school or
school district has conducted a community suryey
recently, such a survey will contain excellent data
on, the current and pojected job openi'n‘gs in the
Ioc%f ajea. In addition) each state’s sfate -plan for
vocational education contain$ data on employ-
ment opportunities within the state. The local
/\i:hamber of commerce may have gathered similgr
" data. . '

~  Government agencies, such as the US Em-
- ployrgent Service, the U S Department of Labor.
and .the state employment service, generally
gather data on state and national manpower and
labor trendson a regular basis. Union officials and
manufacturing or business organizations may also
have data of this kind avail . By checking these
sources, you can detgerfine the occupations in
which there wili be the most demand for workers

» when your students are entering the Iaﬁoy market.

It is important that you have accurate informa-
tion in this area available for your students so they
can make wise training and preparation'decisions
For example, if astudenthas plannedto train for a
particular occupation for which there will be few
jobs in the near future, that student needs to be
aware of that fact.

Specific.Occupational Data

_In addition to general information about occu-

pational opportunities, you need to gather infor-

* mation about the specific occupational areas you

have decided.to cgVer with your students. The
following kinds of information are needed.

e name of the occupation -
° descfiption of the kinds of tasks involved in
the occupation .
e qualifications:
e training
needed ’

e educationai preparation needed
L,) -

e experience required,
o examunations which must be taken
- — e umion membership required

o e _worker traits desired (abilities, attitudes,

interests, physical conditions, tempera-
ment, etc.)

¢ apprenticeship required

or vocational preparation~

\c other occupations requiring similar quab-
fications 'and skills .

There are many sources for this type of informa-
tion. One source Is the personal knowledge you
have gained through your own educatior training,
and expenence. Textbooks sugh-as Career Guid-
ance: An Individual Developmental Approach® can
provide you with background information on
career planning and theories

*Standard reference works such as the Dictio-
nary of Occupational Titles (DO™?> and the Occu-
pational Outlook Handbook ® and the two-volume |

" Encyclopedia of Careers” provide information
about a wide range of jobs. This information In-

. cludeés job descriptions, qualificauons needed,
and education and training requirements.

LA

Existing occupational analyses such as the oc-
. cupational catalogues of perfbrmance objectives
produced by the Vocational-Technical Education
Consortium of States (V-TECS) are anothersource
of occupaticonal information V-TECS catalogues
* are available to teachers in the thirteen member
states thrpugh the Bureau of Vocational Education
in their state departments of education. Such
analyses provide detailed information concerning
the tasks involved in each given occupation.

People are also an excellentsource Othervoca-
tional teachers, ‘union officials, employers and
employees in local businesses and industries,
guidance staff, and state department officials can
usually provide you with a broad range of informa-
tion about specific occupations.

DOCIRTIONL
"m{?@@@ﬂ%% |
W AU .

C ol
4 K\Norman Severinsen, Career Gurdance An¥ndividual Developmen-
tal Approach (Columbus, OM Charlgs E Merrill Publishing Co, 1973)
5 US Department of Labor, Bureau of Empioyment Secunty, Dictronary
ol Occupational Titles, Volumes land It, 1965 (NOTE Updated editions of
the DOT are published penodically) . .
6 US Department of Labor, Bureau of Labor Statistics, Occupational
- Outlook Handbook, Bultetin 1700, Current Edition
7 Encyclopedia ol Carders (New York, NY Doubleday and Co ., Inc.,
1967)
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* Education/Training Opportunities

Once you have established the educational

’

or occupational areas tp be covered, you need to
determine the opportuhities which exist to meet
those requirements. Two resources which give de-
tailed information on educgtional programs are
Lovejoy's College Guide® add Ferguson s Guide to
Two-Yedr College Programs.®

These references provide listings. of various in-
_stitutions offering four-year and two-year pro-
grams and give descriptions ot the programs of-
fered by geach institution Guidance personnel and
government manpower training offices can also
provade mformatnon m this area.

More detalled information on the programs of-
fered by specific colleges, technical schools, or
other training Institutions i1s usually. available in
catalogues put out by each individual educational
or training institution Such catalogues may be

library If not, or if you need catalogues from adgh-
tional institutions, they are generallv available
from the institution without.charge

Most catalogues wili contain general informa-
tion gbout the school, and specific information
abdbut the school’s academic and graduation re-
quirements, program offerings, and. course offer-
ings. Since this information may change some-

. what each year, most institutions produce a new
catalogue annually Thus, it isimportant to be sure
the catalogues you use are up to date-

-

8- Clarence E Ldvejoy. Lovejoys College Guide Thirteenth Edition
{New York, NY Simon and Schuster, 1976

9 Fergusons Guide!to Twd-Year College Programs (New York NY
Doubleday and Co, Inc, 1971)
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“and/or training requirements for, the occupations’

available in the guidance office or in the school

Classroom Materials

Students can certainly use some of the refer-
ence materials and reports mentioned previously
However, there are additional materials you can
obtair: to use in providing students with informa-
tion on educational and career opportunities
Nearly every publishing house now produces ma-
tenals on various careers and different approaches
to presenting educational and occupatonal ac-

" tivities (e g., files, booklets, kits, and texts) Sci-
ence Research Associates (SRA), for example,
publishes Job Series’ Booklets'® which describe

ws -~ careers In various fields SRA' also publishes

"Widening Occupational Roles Kit,'' which in-
cludes information sheets on over 300 occupa-
tions, for use by students in investigating their
Interests and needs

Career biographies such as J. C. Penney, Mer-
chant Prince,'? Charles f Kettering. Inventor and
" Idealist,'® Wilham L McKmght, Industrialist,'® and
Wililam Powell Lear, Creative Design and Inven-
tor,)> are also published by these firms These
books can stimulate a student s interests in a par-
ticular career area while also offering information
on the life of the person described in the biog-

raphy \ ~

Various audiovisual materials such as career
awareness filnts and fdmstrips are available from
such companies as the Learning Resources Com-

pany in Florida and Guidance Assgciates in New

York City. Finally, there are simulation and gaming
rdewces available in the area of career awareness,
such gs the Life Career Game '

\Many of these materials may be available ik your
own school or community. By checking with the

_ school's guidance office, the school media center,
the school and town lhbrary; and the district cur-

riculum center, you may find many relevant mate-

nals.” In addition, you may check ‘publisher's
catalogues to see what other materials are avail-
_able. In some cases, you ma ay find that a film or
record listed in a catalogue 1s available on a rental
basis from a local or reglonal audmwSuaI dis-
tfibutor

A

\

10 Job Series Booklets (Chicago IL Science Research AssoCiates,
1975)

11 Widening Occupational Roles Kit (Chicago IL Science Research
Assakgates, 1973)

12 Bgalnce Plumb, J C Penney, Merchant Pnnce(Mnnneapolns MN T
S Denison & Company. inc, 1963)

13 Gladys Zehnpfennig, Charles F Kettehing Inventor and Idealist
(Minneapolis, MN T S Denisorr & Company Inc, 1962)

J4 Mitdréd Houghton Comfort, Witiiam L McKnight, Industriaiist (Min-
neapolts, MN T S Denison & Compepy Inc, 1962)

15 L E Leipold, Willam “Powell Lear, Cleal/ve Design and Inventor
(Minneapolis. MN T S Denison & Company, Inc /1967) *

16 Sarane-8 Boocock. Life Career Game INew York, NY Weslem Pub
lishing Co 1968)

-




Fllms may also be avallablefrom businesses and .
industries, their related professional organiza-
tions;-or federat agencies. Since these are usuaily
promotional films, youcan often find them listed in
the Educators Guide to Free films.'” This guide
lists -films that iliustrate many different careers
and often highlights films that address career
decision-making in general.

Another classroom aid is the newspaper. Stu-
dents can use the classified pages to familiarize
themselves with eccupational opportunities avail-
able locally. They can survey how frequentiy ads
appear in their area of occupational interest, and

<

4
17 Educators Guide to Free Films (Randolf. Wi Educators Progress *
Service. Inc, published annually) /

I

Evaluating Materials

B2
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they can see what gualifications are listed in these

" ads. Thig can give them a very realistic view of the

local labor market.

E

Ope final classroom aid that should not be over-
looked is the use of human resources. Persons
employed by the iocal offices of state and federal
employment services may be willihg to speak to
students abput 1ob trends. Other teachers and
guidance petsonnel in the school can speak to
students about particular careers or educatlonal
and training opportunities. .

Persons associated with local organizations
(e.g., chamber of commerce, retail mgrchants
associations, central iabor unipn, counci), with
local busmesses and industries (both employers,
and employees), and with local educational or
training institutions aiso can be used as guest
speakers. These people can provide students with
valuable career and educational information from
their own personal expertise and experience.

v

Before using any informational materiai, you
need_to make certain the material is unbiased, up
to date, and contains accurate information. The
following points should .be considered.

Is the Mmaterial up to date?—College builetins
go out ¢t date annually. Job descriptions shoulid be
carefully checRed ikthey are more than four or five
years old. Labgr market information changes eon-
stantly. Guest speakerp may possess outmoded
data ordinformation.

Is the material unbiased and accurate?—in-
formation needs to be cheacked for biaées or

stereotypmg, incomplete or inaccurate data, re- .

cruiting rather than informing, and misleading
generalizations. For example, a film may show
only white males working in a particulay occupa-
tion.

T
<

Or, a film or_pamphlet produced by a major car
manufacturer may be unsatisfactory because of its
corporate point of view. Such films are often de-
signed to seli a product or to create good pulaic
relations. Thus, the material is slanted to show only
the assets and none of the liabilities.

The way the matefial jg organized may also tend
to portray a misleading picture of reality. Or, a
speaker may relate only the advantages of his or
her occupation, rather than presenting both the
advantages and dlsadvantages

Another pointto consnder in evaluatmg the ma-
terial is the level of your students. it is not enough
to 'select materials only according to your stu-
dents' stated career goals and occupational inter-
ests. if students are going to use the materials, you




‘

need to make sure that any materials you selectare
appro priate for students” comprehension and

reading levels. , .

. Planning and Presenting Information s

.

W

T

: Once 3}ou have identified your students’ needs
and interests, the information they already pos-
sess, informational sources and materials, and
available classroqm aids, you ara.ready to begin
planning howto present educational and occupa-
tional information to your students. There is no
one rightway to present this information. An effec- )
tive teacher will use a variety of techniques and
materials in order to stimulate student interest.
- The important thing is that the planned activities
should be a regular part of thé classroom routine,
not just isolated events dropped into the program
as opportunity allows or studentdemands dictate

Before you presént information to students on
actual occupational and educational opportuni-
ties, you need to ensure that they are aware of

- their own occupational interests and preferences.
One way students can investigaté their career ~
interests is-by using one of the.vocational career
thegries. )

4 4
. Mostvoca-. 1
+  tiopal
theories deal
_ with career
clusters. A
career clus-
ter is a va-
riety of oc-~
cupations.in
a given field
that ‘involve
common
skills and
knowledge.
For example,
a clustering
system de-
vised by
John Holland
involves six ) .
clusters: (1) realistic, () intellectual, (3) sogial, (4)

.

ERIC . - .
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conventional, (5) enterprising, and (6) artistic .
Each cluster includes a description of the person-
ality traits of a person who flts that cluster, and a
listing of the occupations in the ¢luster By helping
students determine which clustgr or clusters best
fit them, students can then explore the occupa-
tions related tothose clusters. Co.

Before attempting presgn information using

" such career theories, Rowever, |t is important that
you be familiar with the theory and its application. -

Any text on wvocational guidance of career de-
velopment can provide you With the necessary
background information on ‘the_various career
theories. o

Another way to help students recognize their
own career interests and needs is to use interest
inventoties (e.g., Kuder Preference Test, Ohio Vo-'
cational Interest Survey (OVIS), or Strong Voca-
tional Interest Blank) with them. If students have
hot taken these previously, you should-arrapge for
them to take one 6r more. The guidance staff can
then be asked to assist you in explaining and inter-
preting the test results to the/students.

Once students have esta}blished what their
intérests are, you can begip to present actual
career and educational information to them. One
way to present this information is to incorpdrate it *
into the regular course conhtent. For example,
when students are beginning to draw plans for the _
construction of a desk in a Woods Il course, the
teacher could ask a cabinetiaker to speak to the
class on cabinetmaking as acareer, and the prepa-
ratiori needed to enter that ocoupation

[4 '\“
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As the project continues and nears comp&et?én,

* the teacher could bring in a finish carpenter of
furniture finisher to speak to the class on his orher
occupation. Throughout the entire*project, the
teacher can weave career information into ac-
tivities by providing related pamphlets, guest
speakers, and other materials to the students. In
addition;” the teacher can make use of relevant

f lx audiovisual materials, for example, films showing

persons at work in their given occupations.
Another way to present career information is to

. set aside one day each week. 10 discuss careers. .

For example, each Friday could be considered
Career Day, a time when the ‘teacher presents a

. Pparticular cageer cluster. These career days could
be used to zéy?caﬁaer information related to par-
ticular occupations* (e.g., opportunities for ad-
vanced training, occupational opportunities, and
educational requirements). A variety of materials
(and speakers could be used in presenting this
information.

A third way to intro;(ace career information In
the classroom Is to pian and use ﬁbcupauonal
units. You can set aside a block of time both to aid
students in defining their career goals, and to

N present career information to them. Tlme could

. also be provided to allow students to pufsue their

inte«asis on an individual basis.

— While presenting career information within a
,single block 1 a vafid approach, it does have
'limitations. Career development should be a con-
tinuous part of a person’s education. Although iso-
lated -units are useful in providing information,
they do not provide the developmental, sequentlal
information possible in an.bngoing program”of
career exploration. ~

~—

Besides presenting lessons, there are some
other activities that vocational teachers can use to
presenteducational and career information. in the
classroom, you can maintdin a file of occupational
in?%matio’n related to your vacational field. This

occubm»cum.
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information can be used both in classroom pre-
sentations and by students for individual career

_ exploration.

You could consult with the school’s guidance
staff for help in setting up_the file. If possible, the
same system should be used as is used in the
school’s career information file so that information
within the school is easy for students to locate.

.Many of these materials will be those which you

gather during your 'preplanning; however, the file
should be updated and expanded regularly. Stu-
dents can also collect items for this file.

Bulletin boards or other displays can be uséd to .
highlight occupational trends, career clusters,
educational opportunities, or particular occupa-
tions. JSurc&\ displays can stimulate additional stu-
dent interest. Involving students in designing
and/or preparing these displays can algo stimulate
their interest and provide them with additional in-
formation.

Simulations, role-plays, and games can be used
to present career information. By having students .
participate in role-play situations which involve
them invarious work roles and situations, they can
get a more realistic view of their occupational
interests and ,preferences Using Boocock's Life
Career Game (see p. 9) can provide students with
ideas about the roles of ,the future, information’
about occupational and educational alternatives
and opportunities, and decisio?-making skills.

Student vocational orgamzatlons such as Fu-
ture Farmers of Amerlca (FFA), Future Homemak-
ers of Americd (RgA), Home Economics R&lated
Ocgupations (HERO), Distributive Education
Clubs of America (DECA), Vocational Industrial
Clubs of America (VICA), Office Education Associ-
ation (OEA), and Future Business Leaders of -

_America (FBLA), and clubs such as Junior

Achievement give students opportunities to learn

N v . [
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about, and participate in, activities related to spe-
cific occupations. For example, Junior Achiéve-
ment gives students experience in setting up and
running actual businesses. You can make students
aware of these organizations and, perhaps, act as
sponsor or advisor for a particular orgamzatuon

tions, industrial plants, etc , areother activities that
can aid in providing students with career informa-
tion. Field trips are an excsllent way to provide
.students with firsthand information on particular
occupations by observing, and perhaps interview-
ing, workers in the field.

Such trips need to be well organized. Students
need to know in advance the purpose of the field
trip. You also need to explain befgre the trip (1)
background information on the occupation or In-
stitution, and (2) what particular things'to look for
when observing the workers You can supplemegnt
these explanations with any reference materials
that may aid Students-n- understanding the trip If
possible, students should be provided with a
checkliist of things to look for during the field trip
Finally, duringfollow-up activikies, you can help
students to relate what they have learned to their
own needs and interests.

. Often, school gmdance staff, administrators, or
other teachers’ arrange college nights, open
houses, orcareer days. You can help by cooperat-
ing in the planning and organization of such pro-
grams. You could aid the guidance staff by making
initial contacts with prospective speakers or by
preparing information sheets descrlbmg these
speakers.
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You can also Help by preparing students for
these prggrams by giving them some orientation
to wh1£r

work tlly do. You could also help welcomeé speak-

ers on the day of the event. Whatever the actwmf .
you can contribute by being willing to help i’ any"
of the related program activities. A

Field trips to businesses, educational mstltu-‘

e speakers will present and the kindsof

b

[ 3
You can also provide students wjth educational

* and career information by conferring with them on

an1ndividual basis and by preparing them for, and
assisting therp.in, gathering information on their
own. Individual conferences can be helpful n
meeting special needs or answering questions
unique to an individual student. Students should
know that you are available at certain times to
discuss their concerns on an individual basis, and
they need toégnow what those times are.

Students Should be aware that the schooks
guidance staff is well qualified and willing to help
them with these personal concgrns. They need to
know when guidance staff is available and what
procedures are to be used in setting up appoint-
ments with a counselor. In order to encourage
students to consult the guidance staff, it may be
helpful.to have counselors visit your classes as
guest speakers. Students will usually feel more
comfortable consulting someone they have met
and had interaction with.

You can hefp students gather information on
their own by providing them with the following
skills and knowledge.

e ability to use the school and classroom files of
occupational and educational information

e knowledge of the resources available within
the school and community for locating mfor-
mation

e knowledge of additional resources available
outside the community

o ability to locate information in reference texts
such as the BOT '

e ability to evaluate material, checking for
stereotyping, biased information, recruiting
techniques, incomplete or inaccurate infor-
mation, and outdated information, etc.

One method for assisting students in locating
information (which may also serve to encourage
them to do so) is to provide them with blank data-
gathering forms which can be kept in a notebook
for future reference or use by other students. A
sample form 1s shown in Sample 1.

There are many ways to provide students with
educational and career information. The particular
method or approach you use will depend on your
teaching style, the needs of your students, and the
resources available to you. Initially, you need to
help students identify their own careergoals. Once
these have been established, you can work with
students to ensure that they acquire the career and
<educational information they need and areable to
relate that information to their own career goalis.
In this way, students will be better prepared to
make realistic, interesting, and appropriate career
choices.
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. For in-depth information of the sources you.can use in locating occupa-

. tional information, including directions for contacting these sources, you .
may wish to refer to Hoppock, Occupational Information: Where to Get It
and How to Use It in Counseling and in Teaching, Fourth Edition. The
sources in this text can also be useful to your studentsin locating informa-

ot

Optional
Activity

dudiovisual materials, avatable to you forpresentmg career information to
your students, you ntdy-wish to check the local libraries for materials or
catalogues. You coujd also send away to the major publishers of educa-
tional materials for copies of their latest catalogued of such materials..

&

The following items check your comprehension of the material in the
information sheet, Providing Students with Educational and Career Infor-
mation, pp. 6—~14. Each of the five items requires a short essay-type re-
sponse. Please explain fully, but briefly, and make sure you respond to all
parts of each item

SELF-CHECK : | _

4 s
1. Discuss the need for presenting educational and career information to students in your vocational
area.
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2. How should you choose what areas of career and educational information you will present to your
students?” | . >
¢ . - \
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®
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3. What kinds of information do you need on each occupationaLarea you present?
. |
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~ 4 Thereisa great ;lgriety of information available on educational and occupational information. What

. criteria would you use for selecting the most appropriate materials to meet your students’ needs,
interests, and abilities ? . \
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5. ?dentify and discuss some activities you can use to present educational and career information.
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. Compare your written responses on the Self-Check with
swers given below. Your responses need not exactly duplicate the model
- responses; however, you should have covered the same major points.

o

e Model An-

-

MODEL 'ANSWE RS

——
1 The world of work can satlsfy the social, are needed for the job, the training needed, the
economic, and psychological needs of stu- method for entry, and any other requirements
dents by providing them with a sense of per- (e.g., union membership) for the job. This kind
sonal dignity, a means of social interaction, and of information will help the students determine®
a way to express themselves. Students, how- if their career expectations are realistic. Also,
ever, need to find the kinds of work that are you should present other clusters of careers
rewarding to them, As a vocational teacher, you with similar work traits to give students more of
— areina Unique position to assist students in a choice in finding careers to fit their needs.
IQGntlfylng rewarding work. You know and work 4. Educational and occupational information is
closely. with your students and can present
educational and career information to fit the constantly changing. Therefore, you need to
needs and interests of students in your own makeapareful e_xamlnatlon of all materials you
octupational special use. All information should be up to date, accu-
y ) e P ty. rate, and unbiased (e.g., free from stereotyping
2. The most important step in selecting what in- or the use of recruiting techniques).
_ formation to present to students is to assess 5. There are many different approaches you can

3.

what kind of educational and occupational in-,
formation they already have, and what their
career goalsare. Then, you can determine-what
additional information is needed. Since stu-
dents are already grouped in a particular voca-
tional area according to interest, you can also

*present the career options—available in that

given area.

When presenting occupational information, itis .

important that you name the occupation and
_give a description of the kinds of tasks the stu-
“dent would be doing in-that field. Students_
would also need to know what quallflcatlons

.us¢ to stimulate

udent interest. Bulletin
boards can be used¥o attractattention to, and
present information on, various careers. Bulle-
tin boards are also an excellent-way to intro-
duce an, occupational unit to student§. Ax’oc-
cupational unit can be presented in many ways
depending on the needs and“interests of the
students. Simulations, field trips, career days,
and college nights can be used as part of an.,
occypational unit or as an additional means of 5
getting students involved in obtaining educa-
tional and occupational information. .

i

€

LEVEL OF PERFORMANCE: Your completed Self-Check should have coyered the same ma]or pomts as
the model responses. If you missed some points or have questions abbut any additional points you
made, review the material in the information sheet, Providing Students with Educatioral and Career
information, pp 6-14, or check W|th your resouroe person if necessary.

\ s
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Activity

A

Optional
Feedback

o

Activity

Optuonal
Actwnty

Feedback

/

\

Select a student performance objective in your occupational specialty
which involves providing information on educational and career oppor-
tunities. Prepare a detailed lesson plan for achieving this objective. Instead
of developing a lesson plan, you may select & lesson plan that you have

developed previously, and adapt that plan so that itincludes the presenta-

tion of information on educational and care@ opportunities.

.

You may wish to have your resource person review the adeciuacy of youn'
plan. He/she could use the Teacher Performance Assessment Form in
Module B-4, Develop a Lesson Plan, as a guide.

4

Based on your lesson plan select and obtain any materials needed for your
presentation. When selécting materials, make’ certain that they are up to
date, accurate, and unbiased.

@ . - -

ma snmulated classroom or Iaboratory S|tuat|on present your Iesson toa
group of two to five peers. These peers will serve two functions: (1) they will
role-play.the students to whom you are presenting your lesson, and (2) they -
will evaluate your performance. If peers are not available to you you may
present your lesson to your resource person.

If youwish to self-evaluate, you may record your performance on wdeotape
SO you may view your own presentation at a later time.

) -~
~&

Multiple coples of the Presentation Chec((hst are provided in this learning

experience. Give a copy to each peer, orto your resource person, pefore

makmg your presentation in order to ensure that each knows what to look-

for in your presentation. However, indicate that during the lesson, all

attention is to be directed toward you, and that the checklists are to be
ompleted after the lesson is finished. )

/ ~ . Lo .
If you vndeotaped your lesson, you may wish to self- evaluate using a copy of

the Presentation Checklist. . '

.
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PRESENTATION CHECKLIST = . o

:Dlreétions Place an X in the NO, RARTIAL, or FULL box to indicate that M2
each of the following performance components was not accompllshed C
" partially accompljshed, or fully accomplished. If, because of special cir- Date ‘ ‘
cumstances, a performance component was not appllcable or impossible’ ) :
to execute, place an X in the N/A box. Re;owv Person
g LEVEL OF PERFORMANCE
. ‘ »$
L 2 :
. _ . D L

The teacher’s presentation inciuded the following information:

1 g o) 01 e oocupaton(s) or career s b A ] I O | '
) jobdescnptlons..'.-......ﬁs‘................ Sl C] D D
3. qt}aliﬂc‘ations needed for each ]Ob....:..... S ‘ D D D -
. 4. traini’ng needed for each JOb o ......... E] D E] )
" Breparaiion noadsd for eae e imerests. gnd .V.°.°.a.'f‘.’7f“[ O O-F:
6. educatlonal background needed to reach en‘try level ........ e D D E]

7. opportunltles avallablelntheoccupahon through additional educa-’ D '
LT

L4
¢
J.Q,,& approximate salary range of person(s) employed |n the occupa- D L
tlon(s) .................................... PP e : .
9. professnonal outlook o\oeportumtles for placement and advance- D
coment L D R .
10. requurements needed such as experlence passmg of state exams
‘umon membership, tc. ......... ... ..l e ‘
. v ‘ @
11. other career clusters requiring similar worker traits ........... . ‘
The teacifer: . -
__12. made use of reference materials to present the fesson ..... b
13. aided and encouraged students in makmg use of reference mate-
:lals..: ................... PERRTRRRTRRTRPY e AREERRREEE e
The material presented was: ~ o -
14. up todate™........ L b e P
‘15. accurate .................. O S
16, unbiased {free of male/female stereotyplng, no distortion of infor- D D D . -
= mation to, recruit people to the field, etc.) «.. ...l
4 ' N . ;T
\’~ B - X - ' ( /
1 25 2 ~ " 4 /
o O
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The teacher made use of at ieast one of the following techniques to
present information and stimulate student interest:
17. an occupational unit ............. ... i D D D
- 18. bulletin board displays ............. ... [ D D D
*
19. simulation activities ......... e S D D D
. C
20, resource PErSONS .........o.oiiervannneesnnnns e D D D
21. student presentations ...... . ... .. i D D D
’ -
22, individual projects ... D D D
= HpE "

a file of materials containing occupational and educational in- D

formation

PARTIAL response, the teachgr and resource person should meet to determine what additional activities

LEVEL OF PERFORMANCEE\II items must receive FULL, or N/A responses. IFany item receivesa NO, or

.the teacher needs to compléte in order to reach competency in the weak area(s).

- i
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PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that Neme
each of the following performance components was not accomplished,
partially accomplished; or fully accomplished. If, because of specialcir- Date

cumstances, a performance componentwas not applicable, or impossible v i
to execute, place an X in the N/A box. . Resaurce Persen - .
- = - < —

x

LEVEL OF PERFORMANCE

N
e

: s : . | S F
7 The toacher’é’ presentatlon included the following information:

. the nam#(s) of the occupation(s) or career cluster(s) being dis-
e CUSSBA ..t e D D D

.jebdescriptions.........f .................................... D l:' l:'

. qualificatjons needed foreachjob................. e D

—L

training rteeded foreachijoh ...................... ol L

o & w w©

preparation needed foreachjob ..............................

e

10 DD

abilities,” aptitudes, physical demands, interests, and vocational /D

. educational background needed to reach entry level ............ -

7. opportunities available in the occupation through additional educa- l:'

O Od g

8. approximate salary range of person(s) employed in the occupa- l:'
HON(S) .. oo

9. professianal outlook or opportunltles for placement and advance- lj
MY L

10. requirements needed such as experience, Passbi:g of state exams, D

union membership,etc. ................7.. .
1. other career €lusters requiring similar worker traits ...~ ........ l:'
The teacher: . D
12. made use gf reference materials to present the lesson ..........
13. aided and encouraged students in making use of reference mate- D
nals ........................ e
The material presented was: , D
14. up todate ................. P L

15. accurate . ................ i

16. unbiased (free of male/female stereotyping, no distortion of infor- l:'
mation to recruit people to the field, etc.) ...................... )

) 7 -




The teacher made use of at least one of the following techniques to
present information and stimulate student interest:

17. an occupational unit ‘

18. bulletin board displays ........... ... e
19. simulation activities ............... . Covevnnnns SR
20. resource persons

21. student presentations

22. individual projects

23. a file of materials containing- occupational and educational in-
formation

" “LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO, or
PARTIAL response, the teacher and resource person should meet to determine what additional activities
the teacher needs to complete in order to reach competency in the weak area(s).

v
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'PRESENTATION CHECKLIST - B
. ) ~ ) N

Directions: Place an X in the NO, PARTIf\t or FULL box to indicate that ™™
each of the following performance components was not accomplrshed
partially accomplished, or fully accomplished. If, because of special Cir- ~ Oato

cumstances, a performance component was not applicable, orimpossible ~ .

to execute, place an X in the N/A box. . Resource Person - t

2

LEVEL OF PERFORMANCE

. . &
‘ & q“’s vy
The eachers prosertatin nluded g olowng nfomaters
T+ the name(o) o th oc cupsion) of' oroer custore) beng o [ ) [ [] -
2. job descriptions .. .‘ ................. TTTTRT E] D D [ ‘
3. qualifications needed for each job .". P e e e, L__] D L__] |
4. training needed for each job> ......... e IO E] D D
5. abilities, aptitudes, physical demands, interests, and vocational C : ]
N prepa‘ration needed for each job ..... REERRESERRRES FERTRE R, D D D ; ~\
6. educational background needed Yo reach entry level . . RV D D D - - o
- 7 gportufiesavaianain ‘.’T??.’if‘f;;if:”. irough addtionaloduca: (7] [ ] \
8. approximate salary range of persqn(s) employed in the occupa-
tiongs) ....................... B e

*9. proféssional outlook or opportunities for placement and advance-
ment ... e

~ ", [ .
10. requirements needed such ag eﬁperlence, passing of state exams,
union membership,etc. ................ ... ...

11. other career clusters requiring similaf worker traits’. ............

The teacher: " ‘ t «
12. made use of reference materials to present the Iesson ..........

13. aided and encouraged students in maklng use of reference mate- .
- rlals ..................... e e e

The materlal‘presented was: :
14. uptodate ........ LI

[

18, ACCUIAIE . . oo vt ettt e e

16. unbiased (free of male/female stereotyping, no distortion of infor-
-mation to recruit people to the field, etc.) ......................
4

El
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The teacher made use of at least one of the following techniques to
present information and stimulate student interest:
17. an occupational unit ...... ...

\
19. simulation activities ............ ... .. ... RO o

20. resource persons ............ T .

A%

O ooooon
0 0ooooo

!

21. student presentations ,...... e U e

~

22, individual prqjeg:ts .................... e e

O 000000 «

23. a file of materials containinb occupational and educational in-
. formation................ e ey e $.

.

v -

1.

y)
)
'T/Q y

«

L3

.

LEVEL OF PERFORMANCE: Allitems must receive FULL, or N/A responses. If anyitem receives aNO, or
PARTIAL response, the teacher and resource person’should meet to determine what addijtional activities
the teacher needs to complete in order to reach competency in the weak area(s).

-
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" PRESENTATION“CHECKLIST

w

Direttions: Place an X in the NO, PARTIAL, or FULL box to indicate that - Neme

each pf the following performance components was not acgomplished,
"+ partially accomplished, or fully accomplished<f, because of speciat cnr-* Date

cumstances, aperformance component was not applicable, orimpossible

to execute, place an X in the N/A box. Resource Person

1 3

LEVEL OF PERFORMANCE \\\

\ N s L 0 Y
s B . .

The teat:ho'r s pres‘entatton lncluded the following information:
1. the name(s) of the occupation(s) or career cluster(s) bemg dis-

P jOb descriptions .. .. .. e, .

. 8. qualifications ‘needed for each jOb N e L/

4

5'abillt|es, aptltudes physlcal demands, rnterests and vocational .

preparation needed for each Job e e

L]
[]
]
" ¢ 4. training needed for each job ..l ..... DU T e D
[]
]

O 0O 00 oDooo
O 0O 0O0-oogo

. ‘e !; R4
6. educational ba"ckground needed to reach entry. Ievel R e |
% l
: 7. op<portu nities available in the occupation through additional educa- D i i
.o ’t,on .v‘.,«-.‘ .....
8. approxnmate salary range of person(s) employed in the occupa- D
t|on(s) ........ RETEE T e e '
9. professlonal outlook or opportumt{es for placement and advance-.
ment........r.............., ...... S .
10 requuements needed such as experience, passing of state exams, ,
- union membershlp BtC. ... l s
11 other career clusters requiring similar worker traits ....... ......
'fhe teacher: . BT .
12 made use of reference rmaterials to present the Iesson .......... : -
: T3 arded and encouraged students in making use of reference mate- 3
rlals ........... e T e .
}The material presented was: _ i .
_ 14 uptodate......................ill T
15. accurate .......... e e o

~

16. unbiased'(free of male/female stereotyping, no distortion of infor-
« mation to recruit people to the field, etc.) ...... e )

raxey
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Tﬁ; teacher made use of at least one of the following techniques to
;;;esent information and stimulate student interest:

18..
19.
20
21.
22.

23.

",
6/7 /a,

A oooog s

p-)

-

an occupational unit ...
bulletin board displays .. ... et e e e e

simulation activities ........... ... il B

<
student presentations . ...
individual projects ............... s e

a file of materials containing occupatlonal and educational in-
FOPMAION .« o oottt e

O Ooogogd

L]
L]
L]
FESOUFCE PEISONS . ...\ v e ah e eeneeeene e annae et eeeeeees [—__.]
L]
L]
L]

LEVEL OF PERFORMANCE: Allitems must receive FULL orN/A responses. |f any item receives a NO, or
PARTIAL response, the teacher and resource person should meet to determine what additional activities

the teacher needs to complete in order to reach competency in the weak area(s).
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. PRESENTATION CHECKLIST

r

. 12. made use of reference materials to' present the Ieggon ..........

9. professional outlook or apportunities for placement and advance-
MBI L e

10. reqi:iréments needed such as experience, passing of state exams,

union membership, etc. .......... ... i
11. other career clusters requiring similar worker traits .............
The teacher:
13. aided and encouraged students in making use of reference mate-
rals ... e e e

The material presented was.
14. uptodate ......................

15. accurate =........ e N e e g

»

-

16. unbiased (free of male/female steredfi{bin‘
mation to recruit people to the field, 8tc.y :.

O OO
O 00
O OO
0O OO
OO0
0 OO0
O 00
000

\
. ‘ ¢ ‘ \
_ Directions: Place an X in the NO, PARTIAL,-or FULL box to indicate that ™M™
s each of the following performance components was not accomplished, .
partially accomplished, or fully accomplished., If, because of special Cir- Date .
cumstances, a performance component was notapplicable, orimpossible ™, '
to execute, place an X in the N/A box. |Reskurce Person
| ¥ ' - 'LEVEL OF PERFORMANCE
. . ”~ ce 2
, i o . e & s
: _ S N B A
The teacher’s presez/atlonl included the foliopwing information: .
1. the name(s) of the occupation(s) or career cluster(s) being dis- D D
cussed .. ... / ............ RERETeE ,
, 2. job descriptions ........ XREPRRTERRpY B D D D
/
s 3. qualifications needed foreachjob........................... D D D
: . : < 4
4. training needed foreach job ................... ... .. ...l D D D
. 4 . R
5, abilities, aptitudes, physical demands, interests, and vocational
.) preparation needed foreachjob ...,.................... ... .. D D D
6. educational background, needed to reach entry level ............ D . D D
H
' 4 - - /
7. opportunities available in the occupation through additional educa:
oM L e U D D D
o\
A - 8. approximate salary rang
Notion(s) ...
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-The teacher made use of at least one of the following techniques to <

‘ present Information and sfimulate student interest: D D D .
¥7. an occupational Unit . ... . ‘ =

18. bulletin board displays ................... e e D D D

19. simulation activities ............ .. i D I:] D

20. FESOUICE PEISONS « .. ...f v b D D D
21. student presentations . {............c..oiii i, D D D
22, -individual Projects .............q et e OO0 g

.23. .a file of materials containing occupational and educational in- 9 ;

FOIMAtION . ..ot e D D D o

» 4 4 ) -

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A ﬁesponses. If afly item receives aNO, or
PARTIAL response, the teacher and resource person should meet to determin’gi{hat additional activities
the teacher needs to complete in order to rea&ycompetency in the weak area(s).
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PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate_that Name
each of the following-performance components was not accompllshed
partially accomplished, or fully accomplished. If, because of special cir-.. Oste
' cumstances, & performance component was not aPpllcabIe or impossible,

to execute, place an X in the N/A box. . Resource Person
” . 9

LEVEL OF PERFORMANCE

v

The teacher’s presentation inciuded the followlné information:
1. the name(s) of the occupation(s) or career cluster(s) being dis-
2. job descriptions
© 3. qualifications needed for each 1ob
4.’ training needed for each job

* s, abilities, aptitudes, physical demands,’ mterests and vocatlonal
prepgration needed foreachjob ....................... et .

. educational background needed to reach entry leyel
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. opportunltles availablen the occupatlon through addltlonal educa-

\ ;
8. approxnmate salary range of person(s) employed m the occupa-

. professnonaloutlook or opponunltles for placement and advance— D\\
ment . . . [:l D

e

10, yequ rements needed stich as experience, passing of state exams,® QD D
/ nigh membership, etc.

/ -
1. other career clusters requiring similar worker traits D D
[

The teacher: D D
12 made’use of referen matenals to present the lesson ........ ..

e,

13. alded an® encouraged students iin making use-of reference mate- D D

]
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fhe material presented was: , ) -
14:uptodate ........ e e e D D
15. acGurate ‘ ' S D 'D

. Unbiased (free of male/‘female stereotyplng no-distortion of infor- D D )
mation to recruit people to the field, etc).............. PR
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* The teacher made use of at least one of the following techniques to ’ -
present information and stimulate student interest: - e
17. an occupational unit .. ... ... ... D D D
. -... 18. bulletin board displays . e 1 OO 42
19. simulation activities .:... ... s ... ... e » D Er D :
20. resource persohs ....... ...... ee e e D D D
‘ 21. student pyesen/tations e Iy OISR D D D" :
52, iNdIVIAUEl PrOJECES ... vveeeneeneee e ST D D D ;
23. a file of materials containing occupational and educatianal in- ,
1012017 1(1o) 1 AP R D D D
LEVEL OF PERFORMANCE: Allitems must receive FUI:L, orN/Aresponses. If any item receives a NO, or
PARTIAL response, the teacher and resource person should meetto determine what additional activities
‘—— the teacher needs to complete in order to reach compe_tence/ in the weak area(s).
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. TEACHER PERFORMANCE ASSESSMENT FORM.

. Provide Information on Educational and Career Opport(mitie_s (F-4)

Kr3
. ‘ $
- - .
1 . ’ ‘ Name R
- Directions: Indicate the level of the teacher’s accomplishment by placing
an Xin theappropriate box under the LEVEL OF PERFORMANCE heading. Oafe
I, bgcause of special circumstances, a performance component was not
applicable, or impossible to execute, place an X in thg N/A box. 5 » Resource Porson
2 3 l - . s - pvs
y .
. - . . ‘ . LEVEL OF PERFORMANCE
—
@ \ d -
» . @' . e . e\\
' ] S ko] c}\o
\8 & o & ol O
S & LE& & &
e

The teacher’s presentation Included the following Informa-
tion: - .
1. the name(s) of the occupatian(s] or* career cluster(s)

beingdiscussed .. ...
2. job descriptions .................... @ L.

3. qualifications needed for eac?job-......... 5 ..~ ...

.

5. abilities, aptitudes, physical demands, interests, and vo-
_.cational preparation needed for each™job .......... -

]
L]
- L]
4, tr;inin‘g needed for each job ..... [RTR “. D
L]
[

* 6. educational backgrou?ﬂ!’needed to réach entry level ..

O OO0 o000
0000 0ooog

7. obportunities avai{gbteiﬁthe\‘occupation thraugh addi-

ok

tional educdtton ... > ... e
. é‘" /
8. approximate salary rgnge-of person(s) employed-in th ]:] D
occupation(s) ......... e ... /
QTBrbfessional outlook or opportunities for placement and s —
“advancegient............... R e D . =

‘ ) ) ] [}
10. requirements needed such as experience, passing of 3 -
state exams, union membership, etc.................. D E D D

. - ©
11. other career clusters requiring similar worker traits ... D ; E],a[___]' D
The teacher: ’

- .
12. made use of reference materials tc present the Iesso? E D D D

13. aided and encouraged students in making use of refel
ence materials ............ r\ ..................... D D D D

-
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The materlal presented was:

14. uptodate ...

15. accurate .............. G e eraeeen S AP

16. UNDIASEA '

17. appropriate to st’udepts' needs, interests, and abiliti .

The teacher made use of at least one of the following
niques to present information and stimulate student

Zs
itxch-

est:”

OOoOoOodo - guodg
OOoOoono Oddo
Oooood  boou

18. an occupational unit .............. RITREEERRREPTRRRRS
19. bulletin board displays ........... ..o D
i

20. simulation activities ............ e D ) s%
21. TOSOUICE PEISONS ... it aiennee s S D 7
22. student presentations ... D - %
23. individual projects «...... ...l .- D ,:3
24. a file of materials containing occupational and educa-

tional information ... D D D D

N

in working with individual students, the teacher:
25. was responsive to individual needs .. ............... D D D D

26. provided appropriate educational and career informa- D
BOM et e e

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD~or EXCELLENT respenses. If any item
receives a NONE, POOR, or FAIR response, the teacher and resource personghould meet to determine
what additional activities the teacher needs to complete in order to reach competency in the weak -
area(s).
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ABOUT USING THE CENTER’S PBTE

MODULES

Organization

Each module is designed to help you gain competency
in a particular skill area considered important to teach-
ing success. A module is made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining thes&two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive in the final learning experience. The final experence
in each module always requires you to demonstrate the
skillin an actual school situation when you are an intern,
a student teacher, or an inservice teacher. -

Procedures

Modules are designed to allow you to individualize your
teacher education program. You need to take only those
modules covering skills which you do not already pos-
sess. Similarly, you need not complete any learning ex-
perience within a module if you already have the skill
needed to complete it. Therefore, before taking any
module, you should carefully review (1) the Introduction,
(2) the Objectives listed on p. 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the information you have read in these
sections, youshould be ready to make one of the follow-
ing decisions:

e that you do not have the competencies indicated,
and should complete the entire modufe

e that you are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s)

e that you are already competent in this area, and
ready to complete the final learning experience In
order to “test out” .

o that the module is inappropriate to your needs at
this time .

When you are ready to take the finai learning experience
and have access to an actual school situation, make the

necessary arrangements with your resource person. If

you do not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peat the experience, or (2) complete (or review) previous
sections of the module or other related actiwties
suggested by your resource person before 2 attempting to
repeat the final experience.

Optnops for recycling are also available in ®ach of the
learning experiences preceding the final experience.
Any time youdo not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select qct:vmes to help you
reach competency. This cottd involve (1) completing
parts of the-module previously skipped; (2 repeatmg
activities; (3) reading supplementary resources-or'com-
pleting additional activities suggested by the resource
person; (4) designing your own learning experience; or
{5) completing gpme other activity suggested by you or
your resource person. * .

ERIC

Aruitoxt provided by Eic:

ferminology

Actual School Situation ... refers to a situation in
which you are actually working with, and responsibie
for, se%qndary or post-secondary vocational students in
a real school. An intern, a student teacher, or an in-
service teacher would be functioning in an actual schootl
situation. If you do not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience. You
would then do the final learning experience later, 1e.,
when you have access to an actual school situation.
Aiternate Activity or Feedback . . . refers to art item or
feedback device which may substitute for required
items which, due to special carcumstances you are un-
able to complete.

Occupational Specialty . refers to a specific area of
preparation within a vocational service area (e g, the
service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding, and electricity).

Optionai Activity or Feedback . ..refers to an item
which 1s not required, but which is designed to‘supple-
ment and enrich the required items in a learning expen-

. ence.

Resource Person . .. refers to the person In charge of
your educational program; the professor, instructor,
administrator, supervisor, or cooperating/supervising/
classroonr teacher who is guiding you in taking this
module.

Student . . . refers to the person who is enrolled and
receiving instruction in a secondary or post-secondary
educational institution. . .
Vocational Service Area .. refersto amajorvocational
field: agricultural education, business and office educa- ~
tion, distributive education, health occupations educa-
tion, home ecofiomics educatlon industrnial arts edu-
cation, technical education, or tradé and industrial edu-
cation. :

You or the Teacher

. refers to the person who 1s tak-
ing the module )

A

Levels of Performance for Final Assessment

N/A ... The cnterion was not met be?éuse it was not
applicable to the situation,

None . .. No attempt was made to meet the criterion,
although it was relevent. ~

Poor. .. The teacher is unable to perform this skill or

"has only very limited ability to perform it.

Fair . . . The teaCher is unable to perform this skill In an
acceptable manner, but has some ability to perform.it.
Good . .. The teacher Is able to perform this skill In an
effective manner.

Excellent . . . The teacheris able to perform this skill in a
very effective manner. *
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Titles of The Center's ) )
Performance-Based Teacher Education Modules

Category A: Program Planning, Development, and Evaluation E-5 Provide for Student Safety
A-1  Prepare for a Commiunity Survey ,  E-6 Provide for the First Aid Needs of Students
~A=2 -Condact a Community Survey E-7  Assist Students in Developing Self-Discipline
A-3  Report the Findings of a Community Survey E-8 Organize the Vocational Laboratory ‘
- A4 Organize an Occupational Advisory Committee . E-9  Manage the Vocational Laboratory ~
A-5  Maintain an Occupational Advisory Committee #~*Category F: Guidance
::? gmﬁ& Zrno%'?&fa‘t’gﬁﬁnfngggms i - F-1  Gather Student Data Using Formal Data-Collection Techniques
A-8  Develop a Course of Study ’ . F-2  Gather Student Data Through Personal Contacts-
A-9  Develop Long-Range Program Plans . E-3  Use Conferences to Help Meet Student Needs
A-10 Conduct a Student Follow-Up Study F-4 Provide Information on Educationai and Career Opportunities

E-5  Assist Studentsin Applying for Employmentor Furtper Education

Category G: School-Community Relations
G-1  Develop a School-Community Relations Plan for Your Vocational

A-11  Evaluate Your Vocational Program

Category B: Instructional Planning
B-1 Determine Needs and Interests of Students

Deve Program .
&g m:gg gxman;'ﬁzrggm?::e Objectives G-2 Give Presentations to Promote Your Vocational Program
B-4 Develop a Lesson Plan G-3 Develop Brochures to Promote Your Vocational Program
B-5 Select Student Instructional Matenals G-4 Prepare Displays to Promote Your Vocational Program
B-8 Prepare Teacher-Made Instructional Materials ’ G-5 Prgpare News Releasesand Articles Concarning Your Vocationgl
rogram
Category C: instructional Execution B G-6 Arrange for Television and Rad:o Presantations Concerning Y/our
C-1  Direct Field Trips « Vocational Program ) .
C-2 Conduct Group Discussions, Panel Discussions, and G-7  Conduct an Open House /
. Symposiums G-8  Work with Members of the Comnflinity .

C-3 Employ Brainstorming, Buzz Group, and Question Box G-9 Work with State and Local Educato_rs .

Techniques ' \ G-10 Obtain Feedback about Your Vocational Program
8-—; Dire(it Stsuidenltst'in Ir}str't:chng Other Students Category H: Student Vocational Organjatfon e

mploy Simulation Techniques ‘ H-1  Develop a Personal Philosophy/Conceming Student Vobauorar— |

Guide Student Study
C-7  Direct Student Laborgtory Experience
C-8 Direct Students in Applying Problem-Solving Techniques
C-9 Employ the Project Method ¢ Leadership Roles .
g}? g‘m‘:ﬁz: aLBLsessosm n H-4 + Assist Student Vocational Org:nizatlon Members 1n Developin

C-12 Employ Ora! Questioning Techniques : Hes and Financing a Yearly PB?' ram of Activities

. Organizations
H-2 Establish a Student Vocational|Organization \\
H-3  Prepare Student Vocational Orjanization Members for

¢-13 Employ Reinforcement Techniques Supervise Activities of the Student Vocational Orggnization

C-14, Provide Instruction for Stower and More Capable Leamers H-6  Guide Participation in Stadent Vocationa! Organizgiton Contests
C~+15 Present an Hiustrated Talk Category i: Professional Role and Development
C-16 Demonstrate a Manipulative Skill © |-t  Keep Up-to-Date Professionally 7 .
C-17 Demonstrate a Concept or Principle -2 Serve Your Teaching Profession
C-18 Individualize Instruction . 1-3-  Develop an Active Personal Philosophy of Education .
C-19 Employ the Team Teaching Approach -4  Serve the School and Community
20 Use Subject Matter Experts to Present Information I-5  Obtain a Suitable Teaching Position
~ C-21 Prepare Butletin Boards and Exhubits . -6  Provide Laboratory Experiences for Prospective Teachers

C-22 Present Information with Models, Real Objects, and Flannel -7 Plan the Student qeaching Experience

Boards < -8 S Student T
C-23 Present Information with Overhead and Opaque Matenals 8 uparvise ent Teachers N
C-24 Present Information with Filmstrips and Siides Category J: Coordination of Cooperative Ed
C-25 Present information with Films J-1 Establish Guidelines for Your Cooperative Vocational Program
C-26 Present information with Audio Recordings o J-2  Manage the Attendance, Transfers, and Terminations of Co-Op

¢ C-27 Present Information with Televised and Videotaped Materials . ‘Students )

'C-28 Employ Programmed Instrugtion s . J-3  Enroll Students in Your Co-Op Program
C-29 Present Information with the Chalkboard and Flip Chart J-4  Secure Training Stations for Your Co-Op Program
Category D: Instructio uation &5  Place Co-Op Students on the Job -

D: In nai Eval . J- Devalop the Training Ability of On-the-Job Instructors
D-1  Establish Student Performance Criteria Coordinate On-the-Job Instruction .
D-2  Assess Student Performance: Knowledge J-8  Evaljate Co-Op Students’ On-the~Job Performance
&3 Assess g::g::: g:gm::g: g;tiiltlgdes ' J-9 grepare for Students’ Related nstruction .

Assess . J- E -Employee A iation Event
D-5 Determine Student Grades o 10 upervise an Employer-Empioyse Appreciation ven
D-8 Evaluate Your Instructional Effectiveness RELATED PUBLICATIONS .
Category E: Instructional Managemant 3 Stacz?:rti ::ide to Using Performance-Based Teacher Education
E-1  Project Instructional Resource Needs e Resource Person Guide to Using Performance-Based Teacher
E-2 r::age fYoulr Budgeting an'd Repc:/nlng Respgnmbl;xtles Education Materials
E-3 nge for Improvement of Your Vocational Facilities : the Imp t B Ed
E-4 Maintain a Filing System Guide to the Implementation of Performance-' ased Teacher Education |
. n
" For information regarding avallability and prices of these materials-contact— *
N : : AAVIM )
American Assoclation for Vocational Instructional Materials T s

v 120 Engineering Center e Athens, Georgia 30602 e (404) 542-2586 .
peorgla Jible o IRRLYeTe®




